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Good communicators are almost always knowledgeable in the critical areas of

the communication process, perception, language, logical thinking, and presen-
tation. The Speechmaking Process addresses all of these important areas and re-
lates them eclectically to effective and responsible public speaking.

The most important educational goals of this book are:

To help students become effective critical thinkers, language users, organizers, and

ethical purveyors of informative and persuasive messages.

To help students learn that receivers are coactive participants in the communication process

who affectively, cognitively, and/or behaviorally respond to and “co-create” messages.

To help students understand that meaning is heavily dependent on one’s experience and

the realities their social constructions allow.

To help students transfer the communication fundamentals learned from public

speaking to all other forms of communication.
The more pragmatic objectives are implicit in Cicero’s five essentials of
public speaking:
Determining exactly what one intends to say, and to whom it will be said.
Arranging the materials in a proper order with good judgment.
Selecting well-chosen words and carefully phrased sentences.
Fixing the speech in mind (practice).
Delivering it with dignity and grace.

Relevant theory and pragmatic student needs have guided the content de-
cision for most of this book. Its basic pedagogical assumption is that students
are better served by a “theory and practice” approach than by one that is all
practice (or all theory, for that matter). The theory is necessary to power and
steer the practice. Its obvious eclecticism is, we think, better informed than
earlier editions. This edition is clearly influenced by interactionist and social

construction views as well as by relevant behavioral/cognitive theories. Its



rhetorical roots are also evident in its treatment of ethics, models, and prac-

tice. These generalizations from theory to practice, whether cast as rules or
laws, have been simplified to facilitate understanding and application for the
student. Speaking experience governed by theory, principle, and professional
criticism should promote sound communication habits whatever the setting.

We are pleased that “critical thinking” scholars also identify as essential the
practical skills taught in the chapters of this book: organizing, outlining, infor-
mation gathering, goal setting, analysis, reasoning, and effective delivery. The
theory chapters plus classroom applications are designed to lead to still richer
thinking, language, and speaking skills.

The Internet continues to provide a vast and rich connection to available re-
sources for the student and layperson. Because of its reach, and students’ com-
fortability with its usage, we must take the time in our texts and classrooms to
discuss its value and pitfalls. Hence, we have integrated discussion of the
Internet in the chapter on researching and preparing the speech as well as the
chapter on visual aids. We incorporated much of the previous contribution by
Professors Jack Kay of Wayne State University, and Timothy Borchers of
Moorhead State University as well as drawing on newer material by Cindy
Elliott, MLS from The University of Arizona and Gates Matthew Stoner, MA

in Communication from The University of Arizona.

New to this Edition

1. We have moved the chapter on Language Habits to later in the book in order to allow
students to focus on the pragmatics of dealing with speech apprehension, choosing
topics, researching and developing outlines, before delving deeper into meanings,

intentions, usage and appropriateness.

2. We decided to incorporate much of the critical thinking elements from the chapter on
language into the chapter on Persuasion. We believe this will aid in conceptual

continuity for the student and provide easier usage of the textbook by the instructor.
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3. The Learning Projects have proved to be useful for instructors, so we have moved them
to the Online Instructor Resource Manual. This should facilitate the instructor in
choosing particular chapter assignments for their students while reducing the size of the

text, thus working toward maintaining a low-priced textbook.

4. At the suggestion of review, we have made the definitions of terms easier by bolding
important terms, providing the definition, and including a glossary of terms in the back of

the text.

5. On an organizational note, we have changed the headings to be more consistent

throughout the text offering a stronger organizational model for students.

Supplements for Instructors

® Instructors Manual To aid in instruction, we have provided a number of supplements that the
instructor can access. The instructor is provided access to a downloadable Instructor’s Manual, which is designed
to assist the instructor by providing a variety of pedagogical tools. It is divided into five parts:
www.bvtpublishing.com
1. Speech Assignments Although instructors should design their assignments specifically
for their teaching objectives and their particular students, we provide suggestions that have been
effective in similar Introductory Speech courses. Each assignment includes a pedagogical note that can
help the instructor connect the assignments to the chapters and also provides examples of how other
professors have approached the assignments.
2. Duplication/Transparency Masters We have created masters of some of the images
found throughout the text that instructors can use to make transparencies or download to their PowerPoint
slides in order to augment their lectures. We did not include lecture masters for two reasons: 1) Lectures
should be dynamic and ever-changing (never stagnant). We teach our public speaking students the
importance of novelty, immediacy, and currency. Likewise, as professors we need to model those same
qualities. 2) Instructors are not mere conduits of information. They breathe life and interest into the
content of their subjects. A good way to insure that process is by being a part of the message itself.
3. Evaluating and Critiquing Students This section is provided to assist new
instructors, as well as instructors who are new to public speaking. Evaluating students’ written work is
a task instructors should take very seriously, but never more so than in the public presentation arena.
When students stand in front of an audience, their entire self-concept is often on the line. Therefore,
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we have devoted a full section to some pedagogical guidance to the instructor. We include specific
grading criteria and things to consider when engaging peer or group evaluations.
4. Observation and Evaluation Forms We included a number of observation and
evaluation forms that can be used “as is” or adjusted for a particular speech assignment or objective.
Many of these forms have been collected from a variety of instructors and work effectively for most
assignments. However, they also serve as a nice template for creating an original form that better
serves the particular assignment.
5. Test Item File No college class would be complete without a few tests along the way!
Hence, we have provided a comprehensive bank of 799 test items including: multiple choice,
true/false, fill in the blank, and essay questions for each of the chapters in the text. We encourage
instructors to create additional questions that focus on material used beyond the textbook. However,
we suggest new questions follow a similar format to the ones provided for coherency and test score
reliability.
® Customize This Book If you have additional material you'd like to add (handouts, lecture
notes, syllabus, etc.) or simply rearrange and delete content, BVT Publishing’s Custom Publishing
Division can help you modify this book’s content to produce a book that satisfies your specific
instructional needs. BVT Publishing has the only custom publishing division that puts your material
exactly where you want it to go, easily and seamlessly. Please visit www.bvtpublishing.com or call
us at 1-800-646-7782 for more information on BVT Publishing’s Custom
Publishing Program.

Nesot. BVTLab

BVTLab asimple, robust, online lab for college instructors and their students—

provides essential teaching, assessment, and communication tools. It is an afford-

able option for students, with student lab fees costing only $19.99 for a full-se-
mester course. Even if you do not use the lab as
www.BVTLab.com

your online classroom, your students can still take
advantage of the many free student resources.

Course Setup

BVTLab has an easy-to-use, intuitive interface that
allows instructors to quickly set up their courses and




XX

PREFACE

[—lw—l : grade books, and replicate them from section to section
T == and semester to semester. Multiple choice and true/false
B—— questions can be delivered online as practice questions,

e T - homework assignments, quizzes, and tests—each of
which draws from a separate bank of questions.

Homework, quizzes, and tests have assigned start and
end times; and tests can be proctored in the computer

lab or self-proctored for distance learners. Homework
and quizzes offer optional hints and instructor tips. In
addition, practice questions can be linked to fully worked solutions and multimedia tutorials.Instructors can
preview and manually select questions assigned to students, or they can use the “quick-pick” feature in
BVTLab to generate sets of questions.

Grade Book

Using an assigned passcode, students register themselves into the grade book. All homework, quizzes, and tests are au-
tomatically graded and recorded in the grade book. In addition, instructors can manually enter or modify scores, with
provisions for extra credit, attendance, and participation grades. Grade books can be replicated from section to section,
semester to semester; and can be easily edited or modified if required.

Communications Tools

Instructors can post discussion threads to a class forum and then monitor and moderate student replies. Important no-
tifications can also be sent directly to each student via email.

Supplements For Students

BVTLab is a comprehensive online learning
environment designed to help students

succeed. It provides a complete online F 7 ee S t U d e 71 l_

classroom, as well as the practice questions, R e

learning aids, and communication tools that Sou 7 CeS /4
students need for success. Even if your instructor does ’
not use the lab as a classroom, you are always welcome to visit

as a guest and take advantage of the many free resources.
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Practice Questions Students work through hundreds of practice questions online. Questions are
multiple choice or true/false and are graded instantly for immediate feedback.
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Flashcards BVTLab includes sets of flashcards for each chapter that reinforce the key terms and
concepts from the textbook.

Chapter Summaries A convenient and concise chapter summary is available as a study aid for each

chapter.
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Speeches Mulit-media files including video, audio and text transcripts are available for over one

hundred prominent speeches.
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Discussion Forum An online discussion forum allows students to interact with each other and the
instructor to explore challenging concepts and share other resources, while providing an online

community for distance learning.

Review For classes taught within the lab, students can view their grades for all completed work and

also review prior homework and quizzes to identify areas that require additional study.

Shop Online

1. Textbook For the student’s convenience and
pocketbook, students have the added option of
purchasing this textbook in the following three

formats at www. bvtstudents.com.

® Hard Copy textbook
® Loose-Leaf Black & White

® eBook Subscription (6 months)

- |'r'l-| 2. Study Guide Each chapter consists of learning
L objectives, a chapter summary, matching exercises,
true/false statements, multiple choice questions, and review
diagrams and charts. Additionally, the study guide contains
application exercises which challenge students to apply chapter content to “real life” situations and/or
problems, and critical thinking exercises that encourage students to analyze and evaluate psychological
research and concepts.
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